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Prologue

This is what you shall do: Love the earth and sun and the animals, despise riches, give alms to every one that asks, stand up for the stupid and crazy, devote your income and labor to others, hate tyrants, argue not concerning God, have patience and indulgence toward the people, take off your hat to nothing known or unknown or to any man or number of men, go freely with powerful uneducated persons and with the young and with the mothers of families, read these leaves in the open air every season of every year of your life, reexamine all you have been told at school or church or in any book, dismiss whatever insults your own soul, and your very flesh shall be a great poem.


Walt Whitman, Preface to 1855 Edition of Leaves of Grass
Background to Environmental Justice

               The environmental justice movement emerged in the 1980s at the intersection of environmentalist concerns about natural resources and social justice concerns about equality and civil rights.  The movement began in Warren County, North Carolina, a poor black community which organized against a landfill laced with polychlorinated biphenyls (PCBs) that the federal government had decided to place there.  In 1987, after the Warren County protests, the United Church of Christ commissioned a study concluding that waste facilities were most often placed in communities of color.  In 1991 the first National People of Color Environmental Leadership Summit issued seventeen principles of environmental justice, including just public policy, clean cities, ethical uses of land and natural resources, universal protection from nuclear testing and toxic wastes, the right of all workers to a safe and healthy workplace, and full compensation and reparations for victims of environmental injustice.

                Environmental justice activists argue that poor people bear the costs of war, development, and progress, while wealthier people reap the benefits.  Poor communities are sites of resource extraction, dangerous experiments, toxic wastes, incinerators, and power plants.  Poor people may be blackmailed to accept the contamination of their neighborhoods in exchange for the creation of jobs.  


The goals of the environmental justice movement are:  

· to put the survival of poor, marginalized, racially marked people in the center of environmental concerns; 

· to identify and reverse the racial discrimination that links racially marked others to pollution, defilement, impurity, and degradation;

· to document inequalities in exposure to environmental hazards, address overconsumption in industrial nations and the environmental looting of poorer nations, and seek to eliminate those inequalities and compensate those who have suffered from them; 

· to respect local knowledge and cultural values when addressing various ecological problems;  

· to link local problems to global concerns about the health of future generations and the future of the overheating earth.

 

Environmental justice activism stems from local problems, but activists work on environmental justice projects all around the world and they build networks of support for each other’s projects.  Environmental injustice can be difficult to identify and document.  It almost always combines social and natural problems.  It can be the killer heat wave that claimed the lives of more than 700 elderly Chicago residents in 1995, the tornadoes that level trailer parks, or the fragile, neglected levees and wetlands that opened up the 9th Ward to the overwhelmed Mississippi River and left residents of New Orleans to drown in toxic water.  Environmental injustice can be deeply rooted in inequality.  

         The role of Anthropology


                     The best environmental justice research and activism is interdisciplinary.  Biology, chemistry, engineering, ecology, and medicine are crucial in identifying source points of pollution and the health consequences of pollutants.  Anthropologists bring   time-tested and fresh perspectives and methods to the mix.
We study both difference and power, and we specialize in talking to people, learning about what they do and how they make sense of things, collaborating with them in identifying and solving problems, and helping to placing their practices and understandings in the context of historical political economy.  

                    One example of how anthropologists can help get at the whole truth comes from United States  and State of Calif v Montrose Chemical Corp, et al, the second largest National Resource Damage Assessment case in US history after the Exxon Valdez. After ten years of litigation, defendants who had discharged hundreds of tons of DDT and PCPs into the ocean near Los Angeles finally settled in 2000.  During the trial a fisheries manager and several other experts claimed that no one ate white croaker, one of the most contaminated fish species.  They based these claims on the fact that they did not know anyone who ate this fish.  But anglers who fished from shore, mostly people of color, depended on this fish for subsistence, valued it highly, and ate it frequently.  Field studies among actual fishing people uncovered these vital practices and changed the outcome of the trial.

       Anthropologists can help explore other important questions, such as:

· How do different groups of people – older people, children, gay people, black people, tree huggers, soldiers and civilians during wartime—define the “environment?”  Does the environment mean beautiful mountains and pristine nature, or could it mean home, school, and work?  

· Why and how do people become inspired and able to organize and join in social movements?  What makes an activist?  When and how do people come to see themselves as environmental activists?  Or is environmentalism too stigmatized a cause, too closely identified with white hippies, spandex-wearing kayakers, fanatic recyclers, the Earth Liberation Front, animal rights activists opposing scientific research, or Daryl Hannah up in a tree?

· How deeply rooted are unhealthy environmental practices?  Why do we believe that Americans feel personally attached to their cars?  Who has cars, and who does not? Who pays the price, really, for our reliance on cars? Why and how does the oil lobby wield such power in the United States?  What is the role of ideology in promoting our acceptance of oil-based misadventures?

· How does hegemony work in concealing environmental injustices?  Where are the cracks, the structures of feeling, and oppositional forces that expose the contradictions in our dominant culture?  

· How do local and global processes intersect in peoples’ lives, creating both oppressive conditions and movements for social change?


Environmental justice is a new and relatively unexplored field in Anthropology, offering many opportunities and obligations to ask new questions, solve terrible problems, and seek creative, collaborative solutions.  Our course will not provide all the answers, but we will pursue exciting and important questions.



Reading:


            Melissa Checker, Polluted Promises
                        Arundhati Roy, Power Politics


Mike Davis, Planet of Slums


                        Jason Corburn, Street Science
                        Maude Barlow and Tony Clarke, Blue Gold







Course Calendar

August 27: 
Introduction to the course
August 30:

Environmental Injustice in New Orleans



Film “When the Levees Broke,” Part I 



Read “Putting the Ninth Ward on the Map: Race, Place, and 




Transformation in Desire, New Orleans” in American Anthropologist



108:4 December 2006.  Access through AnthroSource.

September 3          LABOR DAY

September 6          Vulnerability




Read Garret Keizer, “Climate, Class, and Claptrap,” Harper’s Magazine, 



(on Blackboard).  Come prepared to discuss his argument.
September 10:
Read Polluted Promises, Chapters 1-4
September 13:       Polluted Promises Chapters 5-7
September 14 – September 16:  Teach-In on climate change, peak oil, and global resource depletion at GWU’s Lisner Auditorium.  Please visit www.ifg.org for a detailed list of speakers or call (415) 561-7650 for more information. 


September 17:
In-class social geography project: Watersheds, waterfronts, and 




wetlands
September 20:
The Anacostia Watershed

September 24
The Water Crisis



Read Blue Gold, Part I
September 27:  
Film: “Thirst” (Bullfrog films)



Read Blue Gold, Part II
October 1:
            Read Blue Gold, Part III
October 4:     
Midterm Exam
October 8:            Film:  Future Conditional 
October 11

Big Dams



Read Power Politics, pp.1-86
October 15:           Film:  “Dam/Age” 
   


 Read Power Politics, pp. 87-103
October 18:          Global Inequalities



Read Planet of Slums , Chapters 1-3
October 22            Planet of Slums, chapters 4-5 
October 25:           Planet of Slums, chapters 6-8

October 29:
The Cold War and the Environment: Nuclear testing



 Film: “Radio Bikini”  
November 1:
Nuclear Accidents:   




 Film: Chelyabinsk: The Most Contaminated Spot on the Planet

November 5:
War today:




 Read Power Politics, pp. 105-145




 Planet of Slums, Epilogue 
November 8:
Local Knowledge and Social Change



Read Street Science, chapters 1-3

November 12: 
Street Science, chapters 4 and 5

November 15:        Street Science, chapters 6 and 7 

November 19:          Global Warming/Climate Justice



   Film:  Baked Alaska
November 22:    Thanksgiving
November 26:     Crosstown walks/reports
November 29:     Crosstown walks
December 3:        Crosstown walks
December 6:        Conclusions to the course and preparation for final exam

Assignments
30 %  Midterm Exam


The exam will consist of short essay questions.

      30%   Final Exam

The final will also consist of short essay questions based on materials from the 
second half of the course.


40%   Field research project: Crosstown Walk 
· The purpose of the walk is to closely observe, assess, and describe environmental features that may be connected to social class, and to understand the relationship between economic and environmental characteristics of neighborhoods. Choose a long street that traverses neighborhoods that range from relatively poor to relatively wealthy.  The ideal setting is a single, long street that runs through two or more neighborhoods or communities that differ from one another.  A very good choice would be T Street (from 4th Street to 20th Street NW), but we can help you choose other streets.   

· You should identify such features as: building condition (abandoned, occupied but in need of repair, recently renovated, occupied over a long time, etc); building types (brick, frame, house, condominium, apartment, carryouts, etc); building density (single family, multiple family, extended family, young singles or couples, group homes); block condition (litter, trash cans, public facilities, places to play graffiti, tagging, yard art, gardens, porches, green space, public life, etc.); vegetation (large old trees, small trees, what kinds of trees, no trees, flowers, shrubs, gardens, weeds, etc.); animal life (wild or domestic dogs and cats, squirrels, rodents, songbirds, etc); other features of the natural and social environment that you identify on your own.  This is not a test:  it is an exercise in close careful description and cautious comparison.  

· Your conclusion should summarize and synthesize the pleasing, healthy environmental features and the economic/environmental problems that you observed, how they might reflect economic differences, and how they might affect residents’ quality of life.  

· At the end of the class, your group will make a 20 minute presentation of your findings.  You may use visuals if you like.  10% of your grade will come from this oral presentation; 30% from an 8-10 page paper you submit to us that offers a vivid description of your street, an analysis of the intersection of economic and environmental inequalities, and a personal reflection on the experience of field work and group research.
Campus Resource for Connecting Course and Community Concerns

This course encourages the application of the knowledge and skills you will learn in class to real-life issues and concerns.  This process is commonly called “community-based learning” or “service-learning.” In addition to deepening the student learning, this approach provides much-needed and appreciated support to nonprofit organizations and schools that are serving local communities and develops a partnership between the campus and the city.  

AU’s Community Service Center (CSC), located in Mary Graydon 273, is positioned to help you explore how and where to incorporate a service-learning project into this course.  The Community Service Center is a resource center for a variety of service-related efforts at AU.  Office staff can help you identify which DC-area organizations would be a good match for the topic or issue you are pursuing.  They have binders with information on hundreds of area nonprofits and handouts listing organizations working on a range of issues (e.g. Housing and Homelessness Organizations, Race and Ethnicity, Youth Development Groups, Environmental Issues, Youth Programs, Food and Nutrition, Health, International and Multicultural Issues, and others) as well. 

The Community Service-Learning Project (CSLP) extra credit option allows students to earn an additional credit to a class when you relate volunteer work to an established three or four-credit course by way of a project, product, or service. The CSLP entails 40 hours of service during the course of the semester at one nonprofit site, as well as a reflection and evaluation session at the end.  
For more information about AU’s service-learning option, contact Marcy Fink Campos by email (mfcampos@america.edu) or phone (Extension. 7378). You can also stop by the Community Service Center to meet Amy Pucino, Service-Learning Coordinator, see their resources, or go to their website at www.american.edu/volunteer.  
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